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ABSTRACT: This study presents a comprehensive narrative 
review examining the intersection of Islamic education and 
cultural identity construction in the context of global 
modernity. The research investigates how Islamic educational 
institutions navigate the tension between maintaining 
traditional religious values and adapting to contemporary 
global demands. Employing a narrative review method, the 
study synthesizes evidence from diverse empirical studies and 
theoretical frameworks that explore both structural and 
pedagogical dimensions of identity formation. Key findings 
indicate that Islamic identity is not a static entity but a 
dynamic construct shaped through selective adaptation, 
where traditional and modern elements coexist. Educational 
institutions such as pesantren and Islamic universities employ 
formal curricula alongside hidden curricula, which together 
shape students' values and beliefs. However, systemic 
challenges such as bureaucratic rigidity, limited infrastructure, 
and misaligned policies hinder effective identity development. 
The discussion integrates postcolonial and interdisciplinary 
theories to critique Western-centric educational models and 
advocate for culturally grounded approaches. The study 
concludes that responsive educational reforms, inclusive 
stakeholder collaboration, and strategic digital integration are 
crucial for sustaining Islamic identity in the modern era. This 
review underscores the need for culturally sensitive policy 
frameworks and calls for future research to explore hybrid 
educational models across diverse sociopolitical contexts..  
 
Keywords: Islamic Education; Cultural Identity; Selective 
Adaptation; Hidden Curriculum; Global Modernity; 
Educational Policy Reform; Identity Formation. 

 
This is an open access article under the  
CC-BY 4.0 license 

 

INTRODUCTION 

In the era of accelerating globalization, the discourse surrounding Islamic education and the 

construction of cultural identity has gained considerable scholarly traction. The advent of 

modernization, digitalization, and value pluralism has challenged traditional Islamic educational 

systems and their role in shaping Muslim identities (Achruh & Sukirman, 2024; Husna et al., 2023). 
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The proliferation of social media and the dissemination of modern ideologies have brought about 

paradigmatic shifts in the structure and function of Islamic education, giving rise to both 

individualized and collective expressions of identity (Rahman et al., 2021; Scott-Baumann et al., 

2020). Central to contemporary debates is the tension between global and local agendas and the 

adaptation of traditional values within modern contexts (Achruh & Sukirman, 2024). This dynamic 

has prompted scholars and practitioners to reconsider the mechanisms through which Islamic 

education preserves cultural heritage while embracing global innovations (Tolchah, 2014). 

Islamic educational institutions across the world are facing increasing pressure to modernize while 

simultaneously safeguarding cultural and religious values. Changes in economic, political, and 

social landscapes have intensified tensions between secular and religious paradigms embedded in 

educational systems (Achruh & Sukirman, 2024; Husna et al., 2023). In response, institutions such 

as pesantren and madrasah have begun integrating new pedagogical strategies and digital 

technologies to meet contemporary demands (Rahman et al., 2021; Scott-Baumann et al., 2020). 

For instance, in Indonesia, there is a noticeable trend towards selective adaptation of global 

elements while maintaining foundational local values (Salim et al., 2025). These transformations 

signify the necessity of responsive policy-making that considers cultural nuances and geopolitical 

shifts in the formulation of Islamic educational models (Tolchah, 2014; Husna et al., 2023). 

Over the past decade, Islamic education has undergone significant transformations in policy 

frameworks, pedagogical practices, and identity formation strategies through multicultural lenses 

(Sumanti et al., 2024). Many institutions have sought to modernize their curricula without 

sacrificing cultural authenticity, by embedding global perspectives within local traditions (Achruh 

& Sukirman, 2024; Salim et al., 2025). These structural shifts also involve a paradigmatic 

negotiation between traditionalist and modernist educational models (Sumanti et al., 2024; 

Tolchah, 2014). Emerging curricular designs now integrate pluralism and gender equity, 

challenging longstanding conservative frameworks and embracing inclusive expressions of Islamic 

values in digital spheres (Rahman et al., 2021). 

Theoretical approaches applied in examining cultural identity within Islamic education span from 

postcolonial critical theory to social identity theory (Chaplin, 2018; Formichi, 2014). Critical theory 

provides a lens to interrogate systemic power structures and the impact of globalization on 

educational institutions (Achruh & Sukirman, 2024), while social identity theory focuses on the 

interplay between individual identity and collective cultural norms (Formichi, 2014; Rahman et al., 

2021). These approaches help articulate conflicts and synergies between traditional norms and 

modern values, although they are often constrained by over-generalization and limited statistical 

support (Chaplin, 2018; Formichi, 2014). 

Recent trends in Islamic education also point to efforts to localize curriculum by embedding 

indigenous cultural elements, such as the integration of Javanese cultural principles into Islamic 

education in Yogyakarta (Salim et al., 2025). Such contextualized education enhances student 

learning experiences and facilitates reconciliation between tradition and modernity (Salim et al., 

2025; Husna et al., 2023). Across various Muslim contexts, this has led to a growing synergy 

between Islamic principles and local cultural values, reinforcing both intellectual competence and 

cultural identity (Sumanti et al., 2024). 
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Nevertheless, systemic challenges remain. Institutions must continue to reform their approaches 

to accommodate modern pedagogies, without alienating traditional stakeholders (Tolchah, 2014; 

Rahman et al., 2021). The curriculum must balance contemporary relevance with religious 

authenticity to produce graduates who are intellectually capable and culturally rooted (Scott-

Baumann et al., 2020). Despite progress, aligning competing paradigms remains a significant 

obstacle, often hindered by infrastructure limitations and social resistance (Achruh & Sukirman, 

2024). 

A critical gap in the literature pertains to the micro-level mechanisms of identity formation, such 

as the hidden curriculum and informal pedagogical practices. While macro-level policies are well-

documented, the subtle transmission of values through daily interactions and institutional culture 

remains underexplored (Obaid et al., 2024). Furthermore, the expanding role of digital platforms 

introduces new dimensions of identity formation that challenge traditional methods of religious 

education (Rahman et al., 2021). 

This narrative review seeks to examine the complex interplay between Islamic education and 

cultural identity formation by synthesizing recent empirical and theoretical contributions. It aims 

to highlight critical gaps in the literature, including the limited analysis of informal pedagogical 

practices, the nuanced impact of digital technologies, and the differences in identity formation 

across Muslim-majority and minority contexts. The review will analyze factors such as selective 

adaptation, digital mediation, hidden curriculum, and localized educational strategies. 

The scope of this study encompasses diverse Muslim contexts, including Indonesia, the Middle 

East, and Western societies. By incorporating comparative insights, the review seeks to offer a 

global perspective while acknowledging regional specificities in policy-making, pedagogical 

practice, and identity negotiation. The review targets both scholars and practitioners, aiming to 

inform culturally sensitive and contextually grounded reforms in Islamic education. 

 

METHOD 

This study employed a narrative literature review methodology to explore the intersections 

between Islamic education and the formation of Islamic identity. The approach emphasizes an in-

depth analysis of diverse sources, utilizing qualitative synthesis rather than quantitative meta-

analysis. To ensure comprehensiveness and academic rigor, the literature collection process was 

designed using a multi-database strategy and a clearly defined set of inclusion and exclusion criteria. 

The databases selected for this review included Scopus, Google Scholar, JSTOR, PubMed, 

ProQuest, and Web of Science. Each platform was chosen based on its disciplinary coverage and 

relevance to the research questions. Scopus and Web of Science were prioritized due to their broad 

interdisciplinary indexing and advanced citation tracking capabilities, allowing the researchers to 

identify influential publications on Islamic education and identity. JSTOR was employed for its 

extensive historical and sociological archives, while ProQuest was used to access a variety of theses 

and dissertations with empirical relevance. Google Scholar served as a crucial tool for capturing 
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diverse perspectives, including gray literature and non-Western studies that are often 

underrepresented in mainstream academic indexing. Although PubMed is traditionally health-

focused, it was included to explore the psychological dimensions of identity formation within 

religious education settings, especially as found in interdisciplinary journals. 

The keyword strategy was developed to maximize retrieval of relevant literature. Principal search 

terms included "Islamic education," "identity formation," "Islamic identity," "cultural identity," 

"Islam and education," and "Islamic worldview." Boolean operators (AND, OR, NOT) were used 

to refine the search results, with combinations such as "Islamic education" AND "identity 

formation" yielding the most directly relevant studies. To further broaden the scope, additional 

contextual keywords such as "Javanese culture," "religious values," "educational globalization," 

and "modernity" were incorporated. Phrase searches (e.g., "cultural identity formation") were 

enclosed in quotation marks to ensure results contained the exact expression. 

Search strategies were tailored to each database to optimize output. For instance, in Scopus and 

Web of Science, search queries were limited to the "title-abstract-keywords" fields, improving 

result specificity. Advanced filtering options—such as document type (peer-reviewed articles), 

publication year (2010–2024), and language (primarily English, with selective inclusion of Bahasa 

Indonesia for regional relevance)—were applied to refine the dataset. 

In terms of inclusion criteria, the study prioritized peer-reviewed journal articles, theses, and book 

chapters that explicitly addressed the nexus between Islamic education and identity formation. 

Only studies employing qualitative, quantitative, or mixed-methods designs with clear 

methodological descriptions were included. Empirical studies that linked educational processes—

whether formal or informal—with Islamic identity development in Muslim-majority or minority 

contexts were considered eligible. Publications needed to demonstrate theoretical relevance, 

particularly those drawing on contemporary frameworks such as globalization, modernity, or 

cultural preservation in relation to Islamic pedagogy. 

Conversely, exclusion criteria were rigorously enforced to maintain analytical focus. Articles 

without peer review, opinion pieces, editorials, and non-academic media were excluded. Studies 

that only tangentially addressed identity or education without establishing a clear intersection 

between the two were also omitted. Additionally, inaccessible full-text documents and duplicated 

studies with no added theoretical or empirical contribution were removed. Studies primarily 

focused on political or economic aspects, without an educational dimension, were similarly 

excluded to avoid thematic drift. 

A systematic screening process was implemented. After initial search results were obtained, titles 

and abstracts were reviewed for relevance. Articles that met the initial screening criteria underwent 

full-text review. At this stage, the research team evaluated each study’s methodological rigor, 

theoretical alignment, and contextual applicability to the overarching theme of Islamic education 

and identity. Reference lists from eligible studies were manually scanned (backward citation 

tracking), and cited reference searches were conducted (forward citation tracking) to identify 

additional pertinent sources that may have been missed during the initial query. 
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To ensure validity and transparency, the entire search and selection process was documented in a 

structured protocol. This included details such as the date of search, database used, search string 

applied, filters used, and rationale for inclusion or exclusion. The documentation process also 

involved maintaining a digital log of search iterations and decisions taken during the screening 

phase. This level of detail not only supports reproducibility but also allows peer reviewers to audit 

the review process if necessary. 

Although narrative reviews do not typically employ statistical synthesis, this study maintained 

methodological rigor through thematic coding and triangulation. A coding matrix was developed 

to categorize selected studies based on key variables, such as geographic focus, research method, 

type of educational setting (formal, non-formal, or informal), and identity dimension analyzed 

(religious, cultural, national, etc.). Thematic analysis enabled the identification of dominant 

patterns, recurring gaps, and emerging trends in the literature. 

Critical appraisal tools were also utilized to assess the quality of included studies. Each article was 

evaluated using a modified checklist adapted from existing literature assessment frameworks. 

Criteria included clarity of research questions, appropriateness of methods, robustness of data 

analysis, and relevance to the study’s aims. This step ensured that the synthesis was built upon a 

foundation of high-quality, methodologically sound evidence. 

The comprehensive and integrative approach adopted in this methodology aligns with best 

practices in narrative literature reviews. By employing a multi-database search strategy, systematic 

keyword design, rigorous inclusion/exclusion criteria, and quality appraisal, this study establishes 

a credible methodological foundation for examining the complex relationship between Islamic 

education and identity formation. The emphasis on transparency, reproducibility, and critical 

analysis underscores the integrity of the review and enhances its scholarly value. 

 

RESULT AND DISCUSSION 

The findings of this narrative review offer a comprehensive understanding of the multidimensional 

challenges and emerging solutions within Islamic education as they relate to the construction of 

Islamic cultural identity. Themes extracted from the literature are presented in sub-sections below, 

organized around key influencing domains: education systems, policy responses, technological 

integration, and socio-cultural dynamics. Each section draws upon peer-reviewed literature to 

ensure empirical validity and presents contextual comparisons with global perspectives. 

A central challenge observed in Islamic education is the tension between modernizing global 

agendas and the preservation of traditional values. Institutions are caught between integrating 

global educational standards and maintaining cultural authenticity. Studies by Achruh and 

Sukirman (2024) and Husna et al. (2023) demonstrate that selective adaptation models have 

emerged as a solution, whereby institutions integrate modern pedagogy with indigenous Islamic 

values. However, this transformation process often encounters generational communication gaps 

and resistance to change, particularly where institutional policies are misaligned with classroom 
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realities. Such disjunctions inhibit the internalization of Islamic values and contribute to the 

fragmentation of identity formation. 

Further complicating this scenario are inconsistencies between formal curriculum and informal 

pedagogical practices. Obaid et al. (2024) report that mismatches between textbook narratives and 

classroom discourse hinder the holistic adoption of Islamic identity, while Achruh and Sukirman 

(2024) argue that this misalignment results in student confusion regarding moral and religious 

expectations. The integration of a hidden curriculum—values transmitted implicitly through 

teacher-student interactions—emerges as a crucial yet underutilized mechanism for character 

building and identity reinforcement (Obaid et al., 2024). 

Institutional capacity remains a critical determinant of success in Islamic identity formation. 

Resource limitations, particularly in developing countries, prevent schools from adopting 

innovative curricula or leveraging educational technology. Achruh and Sukirman (2024) note that 

underfunding leads to poor digital infrastructure, further delaying pedagogical modernization. 

Husna et al. (2023) highlight the resulting digital divide, suggesting that without targeted 

investment in teacher training and learning environments, even well-designed reforms will fail. 

Teacher competency also plays a vital role. Without adequate professional development, educators 

struggle to balance global educational paradigms with localized Islamic values. Studies emphasize 

the necessity of culturally responsive pedagogy to bridge this gap (Husna et al., 2023). When 

diversity within classrooms is not addressed properly, students experience identity dissonance 

(Obaid et al., 2024), signaling the need for comprehensive teacher training programs that include 

intercultural and interfaith education strategies. 

On a more positive note, traditional Islamic education models such as pesantren and madrasah 

have demonstrated resilience in preserving Islamic cultural values. Sumanti et al. (2024) illustrate 

how pesantren in North Sumatra foster identity formation through immersive learning that 

incorporates religious rituals, use of local languages, and community-based practices. Graduates 

from such institutions exhibit strong cultural ties and adaptability in global contexts, suggesting 

that tradition-rooted education remains vital in the identity formation process. 

Modern Islamic higher education institutions have also made progress by blending contemporary 

pedagogical methods with Islamic teachings. Achruh and Sukirman (2024) highlight how hybrid 

curricula that merge scientific knowledge with spiritual values lead to the development of inclusive 

and contextual Islamic identities. Although such models face challenges in aligning national 

curricula with local cultural values, they offer promising frameworks for future reforms. 

The review further finds that the success of identity formation cannot be measured solely through 

academic outcomes. Instead, educational success must also be gauged by students’ cultural and 

spiritual consciousness. As noted by Obaid et al. (2024), integrated learning experiences that 

include religious rituals, critical discourse, and community involvement strengthen resilience in 

Islamic identity. The synergy between traditional and modern education models offers a balanced 

approach, encouraging policymakers to adopt holistic strategies that support cognitive, moral, and 

emotional development. 

Policy responses have varied across countries but share a common goal: balancing modernization 

with identity preservation. Tolchah (2014) documents Indonesia’s post-1998 educational reforms 
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that align Islamic education with national development goals. These policies encourage curriculum 

redesign, public engagement, and improved teaching quality. However, their effectiveness is mixed, 

often hindered by implementation gaps and resistance within educational institutions. 

Countries with Muslim minority populations have employed adaptive policy models that integrate 

Islamic values within secular curricula. According to Tolchah (2014), initiatives such as 

intercultural education and inclusive policymaking have enabled better identity consolidation 

among Muslim students. Still, challenges persist, especially in contexts where discrimination and 

stereotyping are prevalent. These environments require sensitive policy frameworks that promote 

equity while respecting religious diversity. 

Technology has emerged as a transformative force in Islamic education. Rahman et al. (2021) 

report that digital platforms like social media and e-learning tools have democratized access to 

religious knowledge. Muslim youth in both urban and diaspora communities use Instagram, 

YouTube, and digital apps to express their faith creatively, enabling identity articulation beyond 

institutional boundaries. Ravanbakhsh and Taqavi (2020) argue that such platforms enhance 

student engagement and cultural affirmation through visual narratives and interactive content. 

However, digital learning poses risks. Unregulated content may dilute cultural specificity, and 

technological gaps can exacerbate educational inequality. Moreover, digital homogenization 

threatens the preservation of localized Islamic expressions. As noted by Ravanbakhsh and Taqavi 

(2020), educational technology must balance innovation with cultural sensitivity to avoid erasing 

indigenous identities. 

Socio-cultural factors significantly shape Islamic identity formation. Chaplin (2018) emphasizes 

the role of historical narratives, intergenerational dialogue, and community rituals in reinforcing 

religious identity. When schools embed cultural heritage within academic instruction, students gain 

a sense of belonging. Family environments and communal support further enhance this identity 

consolidation. Alhosani (2022) shows that students raised in culturally cohesive households 

internalize Islamic values more deeply and exhibit stronger resilience in multicultural settings. 

The media also contributes to identity construction. Formichi (2014) notes that visual 

representations in art, cinema, and religious broadcasting shape collective perceptions of Islamic 

identity. These media platforms create continuity between past and present, helping young 

Muslims contextualize their faith within contemporary realities. Educational institutions that 

integrate such media can enhance the emotional and cognitive dimensions of learning. 

Cross-cultural challenges arise in non-Muslim societies where Islamic identity may be marginalized. 

Formichi (2014) and Chaplin (2018) indicate that educational programs in such settings must be 

tailored to accommodate pluralism while maintaining religious authenticity. Effective interventions 

include interfaith workshops and curriculum adjustments that foster mutual respect. These 

strategies reduce identity conflict and promote coexistence. 

Hybrid educational approaches that combine traditional pedagogy with modern innovation have 

yielded promising outcomes. Sumanti et al. (2024) and Achruh and Sukirman (2024) report that 

such models produce graduates who are both culturally grounded and globally competent. These 

institutions not only transmit knowledge but also cultivate values essential for navigating global 

complexities. 
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Overall, this review reveals that Islamic identity formation through education is a complex 

interplay of structural, cultural, technological, and policy-related factors. While traditional systems 

excel in cultural immersion, modern institutions offer tools for global integration. A hybrid model, 

supported by inclusive policies and technological innovation, presents the most effective pathway. 

Such an integrative framework ensures that Islamic education not only survives but thrives amid 

globalization, fostering resilient identities rooted in both tradition and modernity. 

The findings from this narrative review affirm that Islamic education institutions are engaged in 

an ongoing negotiation between global modernization and deeply rooted local values, as articulated 

through the selective adaptation model proposed by Achruh and Sukirman (2024). This model 

asserts that Islamic educational frameworks should maintain cultural authenticity while 

incorporating global pedagogical innovations. The conceptualization aligns with postcolonial 

critiques, such as Samier (2020), which advocate the decolonization of educational structures and 

the inclusion of non-Western perspectives in identity construction. The duality of tradition and 

modernity highlights identity as a dynamic, context-bound process rather than a fixed construct. 

The literature reviewed also confirms that both pesantren (traditional Islamic boarding schools) 

and modern Islamic schools strive to bridge Islamic principles and contemporary pedagogical 

practices (Achruh & Sukirman, 2024). The synergy between formal curricula and the hidden 

curriculum reflects a holistic educational approach, supporting identity formation beyond 

textbooks. Chaplin (2018) emphasizes that Salafi movements stress returning to religious 

orthodoxy as a form of cultural resistance to uncritical modernization. This tension illustrates the 

contested nature of identity-making in Islamic education and confirms that while synthesis is 

possible, ideological conflicts persist. 

Moreover, identity formation is facilitated by both formal instruction and informal interpersonal 

engagement between teachers and students (Achruh & Sukirman, 2024; Chaplin, 2018). Such 

findings reinforce interdisciplinary models incorporating sociological, theological, and 

psychological dimensions of identity (Samier, 2020). However, the continuous evolution of global 

value systems suggests that even these models must be refined to remain relevant. Institutions 

must develop adaptive curricula that address both external pressures and internal pedagogical 

realities. 

The dual mechanism of value transmission—through curriculum and everyday interactions—was 

evident in both traditional and modern educational settings (Achruh & Sukirman, 2024). Chaplin 

(2018) notes that efforts to re-establish Islamic authenticity via grassroots religious activism often 

clash with inclusive pedagogies, underscoring the importance of constructing multidimensional 

frameworks for identity. These complexities indicate the necessity of integrating a culturally 

nuanced pedagogy capable of navigating local-global tensions. 

From a theoretical standpoint, findings are in line with symbolic interactionist approaches, which 

suggest identity is constructed through interactions among diverse educational actors and 

institutions (Samier, 2020). The discrepancy between ideal curriculum design and its practical 

implementation supports this claim (Chaplin, 2018). The iterative nature of identity-making calls 

for empirical-theoretical integration that can inform educational policy and practice. 
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Traditional institutions like pesantren are often heralded as bastions of cultural and religious 

continuity (Achruh & Sukirman, 2024). They provide intergenerational learning environments 

rooted in collective memory and spiritual values. These findings suggest that institutions 

emphasizing cultural heritage alongside pedagogical innovation produce more resilient identities, 

confirming pluralist identity theories. However, systemic barriers—such as centralized curricula 

and limited resource allocation—undermine this potential. 

Chaplin (2018) also problematizes modernization theories that ignore cultural resilience. While 

globalized curricula promote academic competitiveness, they risk eroding local identities if not 

grounded in cultural authenticity. This critique necessitates a revised theoretical model 

acknowledging regional diversity and cultural preservation in education. 

Empirical data consistently identify structural challenges—including bureaucratic rigidity, 

insufficient funding, and underdeveloped infrastructure—as inhibitors of meaningful educational 

reform (Achruh & Sukirman, 2024). These systemic issues limit the flexibility of schools to 

innovate, thereby affecting identity formation at both micro and macro levels. Policies often fail 

to bridge the divide between local needs and national education mandates. 

Furthermore, the absence of alignment between formal and non-formal learning spaces hampers 

identity formation (Achruh & Sukirman, 2024). Educational practice is not confined to classrooms; 

informal socialization, extracurricular engagement, and oral traditions contribute significantly. This 

requires a holistic model that merges formal instruction with community-driven learning 

processes. 

Technological integration emerges as both a challenge and opportunity. While digital platforms 

offer tools for identity exploration among youth, especially in diasporic communities (Chaplin, 

2018), their implementation is often hindered by unequal access and inadequate teacher training. 

Chaplin (2018) underscores that technology, when used effectively, can personalize and 

contextualize religious narratives, but its success depends on culturally sensitive content and 

pedagogical alignment. 

Similarly, digitalization can bridge geographic gaps, allowing diasporic students to stay connected 

to Islamic educational content (Chaplin, 2018). However, lack of investment and standardized 

digital policies has limited its broader impact. The review suggests the need for national 

frameworks that prioritize inclusive digital transformation, especially in under-resourced rural 

areas. 

Policy implications drawn from these findings indicate a need for participatory reform involving 

all stakeholders (Achruh & Sukirman, 2024). Top-down policy implementation without grassroots 

engagement often fails to address community-specific challenges. Responsive policy must 

accommodate local narratives while aligning with broader educational goals. 

Teacher capacity-building is also critical. As frontline agents of identity formation, teachers must 

be equipped with interdisciplinary pedagogies, cultural sensitivity, and technological proficiency. 

Professional development policies should be restructured to reflect the dual role of educators as 

both knowledge facilitators and cultural transmitters. 
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Higher education institutions have a unique responsibility in cultivating pluralist identity 

frameworks (Achruh & Sukirman, 2024). By embedding Islamic values within globally relevant 

curricula, universities can produce culturally competent graduates who navigate modernity without 

forsaking tradition. Institutional governance must support inclusive academic environments that 

validate diverse Islamic expressions. 

The findings also emphasize the potential of cultural programming as a complementary strategy 

to formal education. Community festivals, heritage exhibitions, and Islamic arts initiatives can 

reinforce identity values in engaging and relatable ways. Policies that integrate cultural 

programming into educational ecosystems stand to benefit from enriched identity consolidation. 

Overall, the alignment of these empirical insights with broader theories confirms the necessity of 

an integrated educational paradigm that respects tradition while embracing change (Samier, 2020; 

Chaplin, 2018). Without such balance, reform efforts risk either superficial compliance or cultural 

alienation. Further research is warranted to refine these models and explore their applicability 

across varying sociocultural and geopolitical contexts. 

Additionally, the absence of robust monitoring systems within educational institutions has stymied 

effective reform (Achruh & Sukirman, 2024). Evaluative mechanisms must be iterative, inclusive, 

and context-sensitive, incorporating feedback from educators, learners, and local stakeholders. 

Only then can reforms produce meaningful outcomes in identity formation. 

In light of globalization and demographic shifts, educational policy must also evolve to address 

changing population dynamics. Urban migration, international mobility, and generational divides 

require adaptive strategies that maintain identity continuity amidst change. Without this foresight, 

educational models will remain outdated and misaligned. 

Finally, addressing the disconnect between formal curricula and practical teaching demands 

ongoing dialogue and curriculum redesign. Synchronization of educational aims and everyday 

experiences is essential for identity internalization. As these findings suggest, education cannot 

merely instruct; it must resonate, transform, and empower learners within their cultural realities. 

 

 

CONCLUSION  

This narrative review highlights the multifaceted challenges and opportunities in Islamic education 

and the construction of cultural identity. The findings emphasize that Islamic identity formation 

is a dynamic and negotiated process, shaped by both formal curricula and hidden pedagogies within 

educational institutions. Selective adaptation strategies, as demonstrated by Islamic schools and 

pesantren, underscore the necessity of balancing traditional values with global influences. 

However, systemic barriers such as rigid bureaucracy, insufficient infrastructure, and inconsistent 

policy implementation continue to impede progress. The discussion affirms that without 

responsive and context-sensitive policies, educational reforms may fall short in fostering holistic 

identity development. 



The Role of Islamic Education in Preserving Cultural Identity Amidst Global Modernity 
 

 

267 | Sinergi International Journal of Islamic Studies                                     https://journal.sinergi.or.id/                          

Given the identified challenges, targeted policy interventions are essential. These include revising 

national curricula to integrate cultural values, improving teacher training for culturally responsive 

pedagogy, and investing in digital infrastructure that aligns with Islamic pedagogical goals. 

Furthermore, enhancing collaboration between educational institutions, communities, and 

policymakers can bridge the gap between theory and practice. 

Future research should explore comparative studies across Muslim-majority and minority contexts 

to understand how local socio-political dynamics shape Islamic identity formation. Additionally, 

longitudinal studies examining the long-term impact of hybrid educational models on identity 

resilience are necessary. 

Ultimately, integrating digital innovation, strengthening traditional educational systems, and 

promoting inclusive policy reforms emerge as critical strategies for addressing the identity crisis in 

Islamic education. These elements, when implemented together, form a comprehensive response 

to the pressing need for identity preservation in an increasingly globalized world. 

This review contributes to the literature on Islamic education by integrating cultural theory, 

educational practice, and digital innovation into a unified framework for identity preservation. It 

bridges theoretical perspectives with grounded empirical observations from diverse sociocultural 

contexts, offering a dynamic model of cultural resilience in the face of globalization. 
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