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ABSTRACT: In an increasingly globalized world, Islamic 
education systems are under pressure to evolve while 
maintaining their core values. This narrative review explores 
how Islamic educational institutions respond to global 
educational trends through curriculum reform, digital 
integration, gender-inclusive leadership, identity formation, 
and international comparisons. The study employs a narrative 
synthesis methodology to analyze current empirical and 
conceptual literature, drawing on sources from diverse 
geographical and cultural contexts. The findings demonstrate 
that Islamic education is gradually aligning with global 
pedagogical practices, particularly through competency-based 
curriculum reforms, digital learning tools, and 
interdisciplinary approaches. Institutions are increasingly 
adopting interactive teaching models and integrating critical 
thinking into religious studies. However, systemic 
challenges—such as bureaucratic inertia, inadequate funding, 
cultural conservatism, and limited professional training—
continue to hinder comprehensive transformation. The 
discussion highlights the need for adaptive policies, cross-
sector collaboration, and inclusive strategies that balance 
tradition with innovation. This study underscores the 
importance of evidence-based interventions, including 
teacher training, leadership development, digital 
infrastructure, and curriculum adaptability. It concludes that 
sustainable reform in Islamic education hinges on the 
successful integration of global best practices with local 
cultural and religious values.  
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INTRODUCTION 

Globalization has ushered in unprecedented transformations across educational systems 

worldwide, with Islamic education being no exception. The increasingly interconnected nature of 

the modern world has exerted immense pressure on Islamic schools and universities to reassess 

their pedagogical practices and institutional frameworks (Chen & Yang, 2016; Hashim & Jemali, 
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2017). This reconfiguration is not merely a response to technological advancement or 

digitalization; rather, it reflects a broader phenomenon—the transnational flow of ideas, values, 

and academic standards—that challenges longstanding traditions in religious instruction (Shah, 

2015; Brooks, 2018). As Islamic educational institutions seek to retain their doctrinal integrity while 

responding to the exigencies of globalized educational reform, they must navigate a complex 

terrain marked by both opportunity and tension (Hashim & Jemali, 2017). 

Scholars have increasingly acknowledged the dual imperative facing Islamic education: the need to 

modernize curricula and pedagogical approaches without compromising core religious principles 

(Shah, 2015; Brooks, 2018). In Muslim-majority countries such as Indonesia, Jordan, and Nigeria, 

educational leaders are initiating reforms that integrate modern scientific knowledge, critical 

thinking skills, and digital tools into traditional Islamic frameworks (Dwairi, 2024; Cardozo & 

Srimulyani, 2018). This convergence of global educational trends with religious tradition has 

prompted extensive academic debates about identity, ideology, and the future direction of Islamic 

pedagogy (Chen & Yang, 2016; Hashim & Jemali, 2017). The academic literature has thus shifted 

its focus toward understanding how these changes manifest in both institutional reform and the 

lived experiences of educators and students. 

The global educational landscape is increasingly influenced by empirical studies documenting the 

impact of digital transformation and transnational communication in Islamic educational contexts. 

Quantitative research reveals measurable improvements in student access, engagement, and 

academic performance following the adoption of blended and digital learning platforms (Dwairi, 

2024; Hashim & Jemali, 2017). These innovations have enabled institutions to reach broader 

populations, including those in geographically remote or socioeconomically disadvantaged areas 

(Brooks, 2018). Qualitative analyses further illuminate how educators are adjusting their 

pedagogical roles, mediating between global standards and culturally rooted expectations (Chen & 

Yang, 2016). Moreover, comparative regional studies show that international benchmarks are 

influencing curriculum design and classroom practices across Muslim-majority countries (Shah, 

2015). These data provide strong justification for pursuing informed, context-sensitive educational 

reforms. 

Despite these advancements, Islamic education continues to grapple with a number of systemic 

challenges. A central obstacle is the resistance from conservative stakeholders who perceive reform 

as a threat to religious orthodoxy (Hashim & Jemali, 2017). Institutional inertia, often stemming 

from rigid bureaucratic structures and hierarchical governance, also impedes progressive change 

(Chen & Yang, 2016). Furthermore, disparities in technological infrastructure exacerbate existing 

inequalities, especially in regions with limited access to digital tools (Dwairi, 2024). Financial 

constraints and uneven distribution of educational resources complicate efforts to implement 

innovative learning environments (Brooks, 2018). These obstacles are compounded by 

sociocultural norms that favor traditional instruction and discourage critical engagement with 

modern pedagogical models (Shah, 2015). 

A particularly prominent tension lies in the adoption of digital technologies. While digital platforms 

offer avenues for expanding access and interactivity, they also risk undermining the interpersonal 

dynamics and communal ethos that characterize classical Islamic learning (Hashim & Jemali, 2017). 
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Educators must therefore balance the pedagogical efficiencies of online learning with the 

imperative to preserve the holistic, experiential dimensions of traditional instruction (Brooks, 

2018; Chen & Yang, 2016). The proliferation of e-learning has created both enthusiasm and 

apprehension, leading to calls for hybrid models that maintain a connection to traditional 

pedagogical ethics while embracing technological innovation (Dwairi, 2024). 

Parallel to the digital shift is the global exchange of educational practices, which has stimulated a 

variety of reform initiatives. Transnational collaborations have introduced new curricular 

frameworks that incorporate global competencies while retaining Islamic epistemologies (Shah, 

2015; Chen & Yang, 2016). However, these reforms encounter varying degrees of success 

depending on institutional autonomy, cultural receptiveness, and the interpretive flexibility of 

religious doctrine (Hashim & Jemali, 2017). While some institutions have embraced 

interdisciplinary approaches, others remain cautious, citing concerns about the erosion of religious 

authority and moral values (Brooks, 2018). This illustrates the need for adaptable reform strategies 

that are both globally informed and locally grounded. 

The current literature reveals several notable gaps that underscore the need for comprehensive 

scholarly inquiry. Few studies offer in-depth analyses of how modern pedagogical methods—such 

as flipped classrooms, experiential learning, or competency-based curricula—can be harmonized 

with Islamic epistemology (Hashim & Jemali, 2017; Dwairi, 2024). There is also a paucity of 

longitudinal research tracking the outcomes of educational reform in Islamic institutions over 

extended periods. While descriptive accounts of reform exist, evaluative mechanisms for 

measuring effectiveness are limited. Additionally, comparative studies across regions remain 

scarce, hampering the generalization of successful practices (Newman, 2024). 

The primary objective of this narrative review is to critically examine how Islamic education is 

adapting to the pressures and possibilities of globalization. In doing so, it aims to explore the 

intersection of tradition and modernity across several key dimensions: curriculum development, 

digital pedagogy, leadership structures, gender inclusion, and policy implementation. The review 

draws upon empirical data, case studies, and theoretical frameworks to assess the extent to which 

Islamic educational systems have succeeded—or struggled—in balancing religious authenticity 

with educational innovation. 

The scope of this study encompasses Muslim-majority regions that have been the focus of 

substantial empirical research, including the Middle East (e.g., Jordan), Southeast Asia (e.g., 

Indonesia), and West Africa. Special attention is given to specific populations, such as female 

educators, youth, and traditional religious leaders, whose roles are pivotal in shaping reform 

outcomes. By synthesizing diverse scholarly perspectives and regional experiences, this review 

seeks to contribute to the ongoing discourse on educational modernization in Islamic contexts. 

Ultimately, it aspires to offer insights that inform policy decisions and pedagogical strategies aimed 

at ensuring the long-term sustainability and cultural integrity of Islamic education in a globalized 

world. 
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METHOD 

This narrative review employed a systematic and comprehensive methodology to collect, screen, 

and evaluate literature concerning Islamic education and globalization. The methodological 

framework was designed to ensure that the selected studies represented a wide range of academic 

perspectives, geographies, and theoretical frameworks. To this end, a multi-phase process was 

followed, beginning with the identification of appropriate academic databases and continuing 

through the application of keyword search strategies, inclusion and exclusion criteria, and literature 

evaluation protocols. The approach ensured methodological rigor, academic transparency, and 

replicability, in line with established standards for narrative reviews. 

The literature retrieval process prioritized established academic databases known for their 

comprehensive coverage and peer-reviewed content. The core databases used were Scopus, Web 

of Science, Google Scholar, JSTOR, ERIC, and ProQuest. Scopus and Web of Science were 

selected for their interdisciplinary scope and citation tracking capabilities. These platforms enabled 

researchers to trace the development of key themes and identify influential studies in Islamic 

education reforms influenced by globalization. Google Scholar served as a valuable 

complementary tool due to its inclusion of grey literature and conference proceedings. 

Additionally, JSTOR and ERIC were employed to access specialized journals, historical 

educational policy documents, and pedagogical studies. ProQuest further supplemented the 

retrieval process with access to dissertations and region-specific education journals. 

The use of multiple databases was not only strategic but necessary to ensure the inclusion of a 

diverse array of literature. Each database was accessed using advanced search functionalities, such 

as Boolean operators, field-specific queries, truncation, and proximity operators. Boolean 

operators ("AND," "OR," and "NOT") were used to refine and expand search queries. For 

example, the string ("Islamic education" OR "Islamic pedagogy") AND ("globalization" OR 

"educational reform") AND ("digital pedagogy" OR "modern teaching methods") was employed 

across databases to retrieve relevant literature. 

A critical component of the search strategy was the identification and calibration of keywords. The 

initial keyword list included "Islamic education," "globalization," "educational reform," and "digital 

pedagogy." These core terms were expanded through pilot searches and citation analysis to include 

synonyms and related terms such as "transnational education," "Islamic learning," "virtual 

classrooms," "hybrid education," "blended learning," and "modern pedagogical methods." 

Keyword combinations were constructed iteratively to ensure maximum relevance and coverage. 

Keyword variations were also tested using truncation—for example, "educat*" retrieved 

education, educating, and educational. 

To refine the search further, searches were restricted to specific fields such as titles, abstracts, and 

keywords. This strategy helped minimize irrelevant results and ensured that selected studies were 

focused on the intersection of Islamic education and globalization. Subject filters were also applied 

in some databases to target education, cultural studies, religious studies, and digital innovation. 
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The inclusion and exclusion criteria were established to guide the selection process. Studies were 

included if they met the following criteria: (1) published in peer-reviewed journals between 2000 

and 2024; (2) focused explicitly on Islamic education within the context of globalization or global 

educational trends; (3) discussed pedagogical strategies, educational reforms, or the use of digital 

technology in Islamic education; and (4) written in English. Studies were excluded if they lacked a 

clear connection to Islamic education or globalization, were opinion pieces without empirical or 

theoretical grounding, or were published in non-peer-reviewed venues. 

Various types of research designs were included in the review. These included qualitative studies 

(e.g., ethnographies, case studies), quantitative studies (e.g., surveys, statistical analyses), and 

mixed-method research. In addition, conceptual papers and theoretical frameworks that 

contributed to the discourse on Islamic education and globalization were considered. The inclusion 

of diverse study types allowed for a multidimensional understanding of the topic. 

The literature selection process followed a two-step protocol: initial screening and full-text 

evaluation. In the initial phase, titles and abstracts were screened for relevance based on the 

keyword matches and alignment with inclusion criteria. Articles that passed the initial screening 

were retrieved in full and evaluated in depth. Each full-text article was assessed for methodological 

quality, relevance, and contribution to the review's central themes. The literature selection process 

was supported by citation management tools such as Mendeley and Zotero, which facilitated article 

cataloging, annotation, and duplication checks. 

Snowballing techniques were also employed to identify additional relevant literature. This involved 

examining the reference lists of seminal works to uncover related studies that might not have been 

captured through database searches. These additional sources were subjected to the same inclusion 

and exclusion criteria and integrated into the dataset upon meeting eligibility standards. 

Throughout the retrieval and selection phases, pilot searches were conducted to test keyword 

effectiveness and database responsiveness. Feedback from these pilot rounds was used to refine 

keyword strings and database filters, ensuring that the literature review remained both current and 

comprehensive. This iterative process of keyword refinement was critical in adjusting to emerging 

terminologies such as "Islamic e-learning" or "digital madrasah," which appeared in recent 

literature. 

In sum, this methodology integrated a comprehensive database selection strategy, refined keyword 

construction, and systematic literature evaluation to produce a high-quality narrative review. By 

combining traditional and digital search methods, and by applying strict criteria for inclusion and 

exclusion, the methodology ensured that the resulting body of literature accurately reflected the 

complex and evolving interplay between Islamic education and globalization. 

 

RESULT AND DISCUSSION 

In the context of Islamic curriculum reform, many Islamic educational institutions have implemented 

structural and content changes reflecting the demands of globalization by adjusting instructional materials 
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to be more relevant to 21st-century needs, as outlined by Hashim and Jemali (2017). These changes include 

developing more integrative curricula that incorporate science, technology, and digital literacy alongside 

traditional Islamic studies, creating a synergy across disciplines that emphasize religious values and critical 

thinking. Institutions have also adjusted teaching methods by adopting active pedagogy that promotes 

discussion, collaboration, and the use of digital media to support the teaching and learning process. This 

approach is believed to foster intellectual competence and collaborative skills, facilitating a holistic 

understanding that transcends mere traditional narratives (Hashim & Jemali, 2017). 

Along with curriculum modernization, some schools and Islamic education institutions have 

revised previously dogmatic syllabi by integrating Islamic values in contextual and critical ways, 

enabling students to interpret classical texts rationally within contemporary frameworks (Hashim 

& Jemali, 2017). These reforms emerged as a response to global dynamics demanding innovative 

and cross-cultural thinking skills while maintaining a strong Islamic identity. Systematic evaluation 

processes have become key to determining the success of these curriculum changes. These 

evaluations measure both cognitive and affective aspects of students, as well as the impact of 

reforms on personality development and moral character. Emphasis on integrating technology into 

the curriculum has helped create a more interactive and adaptive learning environment (Hashim 

& Jemali, 2017). 

The implementation of curriculum reform in Islamic institutions has also adopted competency-

based learning models, where students are assessed not only on content mastery but also on critical 

thinking skills and the application of Islamic values in daily life (AL-Momani et al., 2024). This 

approach marks a paradigm shift from traditional teaching methods that focus on memorization 

to those that emphasize problem-solving and practical application. Accordingly, assessment and 

evaluation systems have undergone transformation to accommodate these new competency 

aspects, creating a balance between general and Islamic knowledge. External factors such as global 

standards and international educational benchmarks have also influenced this change, encouraging 

institutions to continuously update their teaching methods. 

Analysis of implemented curriculum reforms shows that adjustments to teaching materials are not 

limited to content changes but also involve innovations in teaching methods and models, designed 

to improve students' critical thinking and creativity (Hashim & Jemali, 2017). The use of digital 

technologies and online learning platforms has become a key strategy to enrich the learning 

process, aiming to reduce the gap between traditional education and global demands. These 

innovations are driven by the need to integrate technological disciplines with Islamic studies, 

promoting multidisciplinary thinking. Curriculum adaptation thus becomes a response to global 

pressures and societal expectations for graduates to master religious knowledge while being 

competitive in the global market. 

The implementation of Islamic curriculum reform has resulted in structural changes at various 

institutional levels, from the redesign of instructional materials and teacher capacity development 

to improvements in the learning evaluation system, all of which have significantly influenced the 

quality of education and student learning outcomes (AL-Momani et al., 2024). The process of 

integrating modern values with traditional teachings opens opportunities for students to better 

understand religious contexts in modern life. This approach provides a solid foundation for 

developing a dynamic religious identity in which students can internalize Islamic values in ways 

that are relevant to global challenges. 
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The findings of this study align significantly with the global literature on education and 

globalization, emphasizing the simultaneous integration of traditional values and the demands of 

modernity. As highlighted by Chen and Yang (2016) and Brooks (2018), globalization has catalyzed 

widespread curricular reforms and pedagogical innovations, reshaping how education systems 

respond to global pressures. Islamic education mirrors these developments, demonstrating 

increasing openness to interdisciplinary curricula and technology-enhanced instruction while 

retaining a strong commitment to religious and cultural heritage (Newman, 2024; Brooks, 2018). 

The evidence underscores that Islamic educational institutions are not solely focused on religious 

teachings; they are evolving within the global education discourse to incorporate values of 

inclusivity, collaboration, and critical thinking. The efforts to balance religious identity with 

educational innovation are visible in the redesign of curricula that embrace both traditional Islamic 

knowledge and modern scientific and digital literacies (Chen & Yang, 2016). This convergence of 

local tradition with global pedagogy reflects a broader trend of glocalization, where educational 

systems adapt global models to suit their cultural contexts (Brooks, 2018). 

Despite this alignment, tensions persist. Many Islamic institutions face challenges in preserving 

cultural and religious identity amidst pressures to conform to global educational standards. This 

mirrors global concerns about the erosion of local knowledge systems in the wake of 

modernization (Newman, 2024). The desire to maintain the Islamic epistemological framework 

while adopting globally accepted pedagogical methods illustrates a complex negotiation between 

continuity and change. In this regard, Islamic education shares common ground with broader 

global educational experiences, particularly in post-colonial societies seeking to reclaim and 

redefine their cultural and educational identities (Chen & Yang, 2016). 

Another key finding that supports global literature is the centrality of digitalization in transforming 

educational spaces. Islamic institutions have increasingly incorporated digital tools to facilitate 

learning, especially in regions with infrastructural challenges (Dwairi, 2024). As with other 

educational systems worldwide, the shift to digital platforms has enhanced accessibility and 

engagement. However, the success of this transformation is contingent upon systemic support, 

including teacher training, infrastructure investment, and policy alignment (Brooks, 2018). Without 

these components, technological adoption risks becoming superficial or ineffective. 

Comparative Regional Perspectives on Reform Outcomes 

While Indonesia, Jordan, and West African countries all strive toward educational modernization, 

their trajectories differ due to varying religious interpretations, political systems, and socio-

economic contexts. In Indonesia, decentralization policies and the influence of mass Islamic 

organizations (e.g., Nahdlatul Ulama and Muhammadiyah) have encouraged pluralistic approaches 

and community-driven reforms. Meanwhile, Jordan exhibits a more centralized model where state 

institutions maintain tight control over Islamic curricula, often aligning reforms with national 

identity and geopolitical priorities (Dwairi, 2024). 

In West Africa, particularly in post-colonial Islamic institutions, reform is often linked to 

decolonization efforts and resistance to Western epistemologies (Newman, 2024). Here, 

curriculum reform becomes an act of cultural preservation and political assertion. 



Islamic Education and Globalization: Curriculum, Identity, and Digital Integration 
Malizal 

 

77 | Sinergi International Journal of Islamic Studies                                       https://journal.sinergi.or.id/                          

These variations underscore the importance of context-sensitive reform models. Political regimes, 

interpretive traditions, and institutional autonomy shape the success or failure of Islamic education 

modernization. Consequently, a one-size-fits-all model is not viable—each region requires policies 

tailored to its historical legacies and societal dynamics. 

Global education scholars have long argued that digitalization alone is insufficient; it must be 

embedded in culturally responsive and pedagogically sound strategies (Chen & Yang, 2016). The 

Islamic education sector reflects this sentiment, as educators strive to contextualize digital content 

within Islamic values and ethics. The synergy between technology and faith-based learning 

demonstrates a unique adaptation, wherein digital tools become conduits for value transmission 

rather than mere delivery mechanisms (Dwairi, 2024). 

The findings also affirm that identity formation remains a cornerstone of educational outcomes in 

Islamic systems. Consistent with global discussions on education as a tool for cultural continuity 

and political consciousness, Islamic education fosters a dual identity: one rooted in faith and 

tradition, and another that is globally aware and participatory (Brooks, 2018). This duality is crucial 

in contexts where students must navigate between conservative societal norms and global 

citizenship expectations. Consequently, education becomes a space for reconciling multiple 

identities through critical engagement and reflective pedagogy (Newman, 2024). 

Systemic barriers are a prominent theme, echoing global critiques of educational inequities and 

bureaucratic inertia. Limited funding, inflexible policy structures, and ideological conservatism 

impede the modernization of Islamic education (Dwairi, 2024). These constraints are not unique 

to Islamic institutions; they resonate with broader educational challenges in underfunded or 

ideologically driven systems worldwide (Chen & Yang, 2016). The literature suggests that 

addressing these barriers requires evidence-based strategies that are context-specific and 

stakeholder-inclusive. 

One such strategy is the professional development of educators. As Dwairi (2024) notes, effective 

teacher training is a critical enabler of digital and pedagogical innovation. However, many Islamic 

institutions lack the resources to invest in such programs systematically. Bridging this gap 

necessitates strategic partnerships between educational institutions, governments, and 

international organizations (Chen & Yang, 2016). These alliances can provide both technical 

support and policy guidance, enabling institutions to implement sustainable reforms. 

Curricular innovation also emerges as a viable response to the dual imperatives of modernization 

and cultural preservation. Adaptive curricula that integrate Islamic values with global competencies 

have been shown to enhance both academic performance and character development (Newman, 

2024). These reforms not only respond to the global call for 21st-century skills but also affirm 

local identities. The effectiveness of such models depends on participatory curriculum 

development processes that include educators, religious scholars, and community stakeholders. 

The Impact of Reform on Islamic Identity Formation 

A significant implication of curriculum reform and digital integration is their influence on students’ 

Islamic identity formation. While traditional Islamic education emphasized textual memorization 

and religious obedience, modern approaches increasingly encourage critical engagement, social 

responsibility, and global citizenship (Brooks, 2018). Through exposure to interdisciplinary 
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curricula and virtual learning environments, students are challenged to negotiate their faith identity 

within broader pluralistic frameworks. 

This transformation requires educational institutions to intentionally scaffold identity development 

through reflective learning, dialogue-based instruction, and value-based assessments. As students 

encounter diverse worldviews and technologies, Islamic identity becomes less static and more 

dialogical—shaped by spiritual conviction, intellectual inquiry, and global awareness. This dual 

identity, as both faithful Muslims and global learners, is a defining outcome of Islamic educational 

reform in the globalization era. 

Another critical area is the role of leadership in driving reform. Studies indicate that visionary 

leadership can significantly influence the trajectory of educational transformation (Lahmar, 2024). 

In Islamic institutions, female leaders have begun to challenge patriarchal structures, advocating 

for more inclusive and progressive pedagogies. Their contributions underscore the importance of 

gender-inclusive leadership training as a catalyst for institutional change (Lahmar, 2024). 

Despite these promising developments, research on Islamic education remains limited in scope. 

Most studies focus on specific regions or institutions, lacking comparative analysis across different 

contexts. Future research should adopt a transnational perspective, exploring how diverse Islamic 

education systems negotiate globalization and what lessons can be learned from their varied 

experiences (Newman, 2024). Longitudinal studies assessing the impact of reforms over time 

would also enrich our understanding of sustainability and scalability. 

Additionally, there is a need to investigate the intersectionality of identity, pedagogy, and policy. 

How do race, class, gender, and political context shape the experiences of students and educators 

in Islamic institutions? Addressing these questions would deepen insights into how Islamic 

education contributes to broader goals of equity and justice in education. Such inquiries align with 

global educational research priorities, which increasingly emphasize the socio-political dimensions 

of schooling (Brooks, 2018). 

Women’s Leadership in Islamic Education Reform 

A key yet underexplored dimension of Islamic educational reform is the role of women as 

institutional leaders and agents of change. Female leaders in Islamic boarding schools and higher 

education institutions have begun to redefine leadership by integrating spiritual values, community 

engagement, and innovative pedagogy (Lahmar, 2024; Cardozo & Srimulyani, 2018). In contexts 

such as Aceh, Indonesia, post-conflict reconciliation processes have empowered women leaders 

to actively participate in curriculum development, challenge patriarchal norms, and promote 

inclusive education (Cardozo & Srimulyani, 2018). 

However, challenges persist. Cultural conservatism and institutional bias often limit women’s 

access to leadership positions, especially in more traditional regions (Nawangsari et al., 2020). 

Despite their demonstrated capacity, women leaders frequently face resistance when advocating 

progressive pedagogy or gender-sensitive curricula. As Lahmar (2024) notes, the intersection of 

motherhood, faith, and professional responsibility requires tailored leadership development 

programs that recognize the unique social roles of women in Muslim societies. 
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Therefore, gender-inclusive leadership in Islamic education should not be tokenistic, but 

strategically institutionalized through formal leadership training, mentorship networks, and 

participatory policy design. This aligns with global education trends emphasizing diversity and 

inclusion as critical factors in educational transformation. 

Finally, this discussion highlights the transformative potential of Islamic education when 

supported by strategic, evidence-based reforms. By aligning tradition with innovation, Islamic 

institutions can cultivate learners who are both spiritually grounded and globally competent. The 

challenge lies in sustaining this balance amidst systemic constraints and ideological tensions. 

Nevertheless, the alignment between the findings of this study and global education literature 

suggests that Islamic education is not isolated but rather an integral part of the global movement 

toward inclusive, relevant, and resilient education systems. 

 

CONCLUSION  

This narrative review examined the transformation of Islamic education amid the pressures of 

globalization, highlighting key themes such as curriculum reform, gender roles in leadership, digital 

integration, identity formation, and global comparisons. The findings reveal a growing 

convergence between Islamic educational institutions and global educational trends, particularly in 

the adoption of interdisciplinary and technology-driven pedagogical models. Despite this 

alignment, systemic challenges persist, including funding limitations, bureaucratic rigidity, 

ideological resistance, and insufficient professional support, which hamper the full realization of 

educational reforms. 

The study emphasizes the urgent need for adaptive educational policies that can reconcile the 

preservation of Islamic values with the demands of modern, globalized learning. 

Recommendations include expanding teacher training in digital literacy, fostering inclusive 

leadership (especially for women), investing in infrastructure, and promoting evidence-based 

curriculum innovation. Moreover, collaborative international partnerships are essential to 

facilitating knowledge exchange and supporting capacity-building. 

Further research should explore context-specific models for integrating Islamic epistemology with 

global best practices, evaluate the long-term impact of digital pedagogy in religious settings, and 

investigate the sociocultural dynamics of resistance to change. 

Ultimately, the review demonstrates that reforming Islamic education in the era of globalization 

requires a multifaceted approach that aligns technological innovation, policy reform, and cultural 

sensitivity. The integration of digital strategies, inclusive leadership, and adaptive curricula emerges 

as central to overcoming barriers and positioning Islamic education within the broader global 

educational discourse. 
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